The stage of the entry into teaching of the beginning teacher is a distinct stage in the circle of the professional development of teachers and is accompanied by many challenges and difficulties. The classic model of Fuller (1969) and its extension into the model of Fuller and Brown (1975) that addresses the beginning teacher's concerns, presents three stages in the beginning teacher's professional development: the stage of survival -concerns about the self, the stage of mastery -concerns about tasks/situations, and the stage of impact -concerns about the impact on students. This article seeks to present a research outline that addresses a population on which the research has not focused extensively, the novice teachers in special education, who work in the different frameworks of special education that present the novice teachers with challenges and difficulties. The research will examine what are the difficulties of the novice teachers in special education, in the different frameworks of special education, during the year of their entry into teaching. In addition, the research will examine whether there is a distinction between the different frameworks in the aspect of the difficulties with which the novice teachers cope, as well as in the solutions provided to them in coping with their difficulties. The importance of this research study is by extension the theoretical academic knowledge about the entry into teaching and the difficulties of beginning teachers in special education, and the possibility to use this knowledge to improve the mechanisms of absorption of the special education novice teachers in the educational field.
The stage of the entry into the teaching profession is described in many research studies in the world and in Israel as the most important and significant period in the process of professional development of teachers 1 . The nature of the entry into the teaching profession influences the novice teachers' professional future, perception of their role, and nature of the formation of their professional identity 2 .
Alongside the professional and personal challenges that face the new teachers, the beginning of the path in teaching is described in the research literature as one of the complex, difficult, and critical periods during the career of teachers 3 , in which they are disturbed by problems of survival 4 . The beginning teachers have many diverse tasks 5 and their coping with these roles may create disappointment, difficulties, frustration and burnout 6 . The difficulties that the novice teachers experience lead to the dropping out of many teachers from the educational system, even those who have the potential to excel 7 .
While the research literature on the topic of the entry into teaching and the difficulties of the beginning teachers is extensive, the research about the difficulties of the novice teachers in special education is sparse 8 . The literature indicates unique difficulties, which recur and with which the novice teachers in special education cope with during their entry into teaching. These difficulties cause the departure of about half of the teachers of special education from the educational system in the first five years of their work 9 , while the number of the students with special needs, who need the services of special education, is steadily increasing 10 .
In Israel, the educational system implemented an inclusion model that advocates a sequence of frames -Inclusion, special education classes in the schools of general education and separate schools for special education 11 . Special education novice teachers, as well as the teachers of special education, are placed in one of these three types of frameworks:
1. The framework of inclusion in the general schools is for students that diagnosed as having special needs and study in the general classes. The inclusion students obtain few hours of weekly support from a special education teacher or a paramedical therapist, for the most part outside of the general class.
2. Special education classes in the schools of general education, in the framework of which the students learn all the study hours in a homogeneous class with a special education teacher. Individual students may be included in one, or in a number of subject studies in the classes of general education, according to their abilities. Every special education class is characterized according to a type of disorder.
3. The separate schools for special education are for students with complex disorders. Every school is characterized according to a type of disorder.
The literature indicates that emphasis is given in the existing research study to the difficulties of the novice teachers in the special education who work in the inclusion framework, and that there is no distinction between the different frameworks of special education in the aspect of the difficulties with which the novice teachers who work in them cope. Inclusion is the central approach today in education in the world and in Israel 12 . However, separate schools of special education and special education classes in the schools of general education operate in the educational system in Israel 13 and novice teachers are placed there routinely.
The research study outline that will be described in this article will examine the difficulties of the novice teachers in special education, who work in the different frameworks of special education, during their year of the entry into the teaching. In addition, the research study will examine whether there is a differentiation between the special education frameworks in which the special education novice teachers work, in the aspect of the difficulties with which they cope, as well as in the support provided to them when they deal with these difficulties.
Differential reference to the difficulties of the special education novice teachers is important in the aspect of the unique and relevant support provided to the secondary communities of the special education novice teachers so as to facilitate the year of their entry into teaching.
The stage of induction of the beginning teacher
The picture that arises from the literature about the novice teachers is almost universal 14 , according to which the transition from the status of a student of teaching to the status of a novice teacher is reported in the literature as sudden and dramatic 15 .
The novice teacher moves from a relatively protected and supporting environment, while he is a student teacher, to an independent experience that requires responsibility with the entry into teaching 16 . In this sharp transition, the novice teacher undergoes a process of socialization in two parallel dimensions: to the teaching profession and to the school where he is absorbed, which is an organization with a unique culture 17 . The terms of 'first year shock' or 'reality shock' are concepts that appear in different forms in the research studies that address the beginning teacher 18 and address the gap between the beginning teacher's expectations and the reality he encounters 19 . This gap is prominent because of the expectation of the schools that the novice teacher will function in all the dimensions of his work on a level of performance at least that of the experienced teachers 20 . This expectation is on the background of the novice teacher's existence under constant follow-up of principals and supervisors, for the purpose of the continuation of his employment and the receipt of tenure 21 . In this situation, the novice teacher feels in a situation of survival and invests considerable efforts to 'keep his head above water' 22 .
The novice teacher comes to the educational system with concerns but also with a feeling of enthusiasm. However, the extensive literature about the beginning teacher indicates that in the stage of the entry into teaching the novice teacher's coping with tasks and expectations intensifies his professional and personal difficulties that are prominent and frequent, and may create disappointment and burnout 23 .
Vonk (1995) 24 developed a conceptual research-based framework that describes the main dimensions that comprise the process of professional development of the beginning teachers, through the identification of their main difficulties. The personal dimension which refers to the development of the teacher as a person 25 . In this dimension the novice teachers' difficulties entail feelings of frustration, exhaustion, powerlessness, loneliness, and lack of confidence 26 . The professional dimension refers to the academic knowledge and professional skills 27 . This dimension is characterized by the difficulties of beginning teachers related to the planning and organization of the learning material, the scarcity of appropriate learning materials, the teaching in heterogeneous classes, the creation of motivation among the students, the choice of appropriate strategies for teaching, the evaluation of the learning, discipline problems, coping with individual problems of students, and the creation of a relationship with students and with parents. The ecological dimension 28 , in which the prominent difficulties of the beginning teacher are those related to the familiarity with the organizational climate of the school, the communication with colleagues, including the administration, the supervisors, and the other teachers, and the placement of the beginning teachers in the educational system 29 .
Most of the novice teachers consider their difficulties as personal and unique and find it difficult to see them as a part of the process of adjustment and professional development 30 .
The professional development of teachers during their first year of work
The professional development of the novice teachers is an ongoing process that occurs entirely during the year of entry into teaching and connects many different components into one picture.
In the literature, it is possible to find a variety of perceptions and approaches to the research of the professional development of beginning teachers. On the basis of these approaches, different models were built, which are the outcome of attempts that were undertaken over the years to create categorization of the stages of the development of the beginning teachers in the stage of the entry into teaching. The proposed models indicate on continues development trend during the stage of entry into teaching.
The most known model that relies on the traditional developmental approach is the model of Fuller (1969) 31 Journal, 1969, 6, p. 207-226. and Brown (1975) 32 . This model describes the professional development as occurring in a number of developmental stages. The main axis on which the model is built is the 'areas of concern' of the beginning teacher, areas in which the novice teacher's attention is focused. The model of Fuller (1969) and Fuller and Brown (1975) is characterized in that it is classic, continuous, and hierarchical 33 . According to this model, teachers at the beginning of their path undergo three stages of professional development: (1) the stage of survival -concerns about self, (2) the stage of mastery -concerns about tasks/situations. This stage focuses on the teaching strategies and skills. (3) The stage of impact -concerns about impact on students, their needs, emotions, and achievements 34 . Fuller (1969) and Fuller and Brown (1975) assume a continuous and cumulative order of development stages. Successful teaching experiences and overcoming difficulties at any stage are a condition of the transition to the next stage 35 .
The model of Fuller (1969) and Fuller and Brown (1975) constitute the theoretical model upon which the present research study will rely, when it examines difficulties of special education novice teachers during their first year of work. This model has been chosen since it offers a developmental perception that provides a clear conceptualization of the problems and difficulties that beginning teachers experience with their entry into teaching.
The research studies that followed Fuller (1969) and Fuller and Brown (1975) found that the concerns of the teacher did not always advanced in a continuous developmental manner and claimed that it is possible to return to earlier stages in the development as dependent on the context and on the sudden requirements. Novice teachers may be found simultaneously in different stages at any given time as a result of different aspects of the position, so that there may be overlap between stages, and the beginning teacher may be troubled by topics related to a number of stages in parallel 36 . Therefore, the present research study will broaden the observation of the difficulties of the special education novice teacher that suggested by Fuller (1969) and Fuller and Brown (1975) and will emphasize the multidimensional perspective of concerns and difficulties of the novice teacher in the year of induction.
The difficulties of the novice teacher in special education
The literature notes that novice teachers in special education have unique difficulties in the year of their entry into teaching. These difficulties are in addition to the difficulties that are similar to those of beginning teachers in general education 37 . The difficulties of the novice teachers in special education are expressed in a number of contexts: the context of policy, the school context, and the class context.
The context of policy
The inclusion of students with special needs in the general classes is the main approach today in teaching and education in Israel and around the world 38 . The inclusion approach enables students with special needs to learn in the frameworks of the classes of general education with appropriate support and resources. This approach derives from a broader trend of the inclusion of the special needs person in the community as a part of the valueoriented perception regarding the rights of every individual in a democratic society 39 The implementation and assimilation of inclusion in the educational system have made the role of the teachers of special education into a role that necessitates specialization on the topic of inclusion and abilities of partnership and cooperation, abilities that the novice teachers in special education must display alongside their coping with being new in the educational system and in their role as a teacher 40 . The reports of the novice teachers in special education indicate that the preparation they received during their period of training is not sufficient for this role 41 , and they are lack of knowledge about the policy of special education, about systemic information related to special education and its procedures 42 , and about knowledge and skills required for their role in inclusion 43 .
The regulations, procedural requirements, and required paperwork, which are derived from the legislation, from the implementation of the inclusion, and from the work of special education adjusted individually, are exaggerated in the opinion of the novice teachers in special education and constitute a source of difficulty for them 44 .
The school context
The school and organizational climate and the management style have influence on the achievements and difficulties of the novice teachers in special education at the beginning of their path. The novice teachers in special education sometimes feel distinct from general education exactly as their students are distinct 45 . The novice teachers feel isolated, and this influences the ability to access required resources and personnel 46 .
The novice teachers in special education understand that close relations with the teachers of general education are critical to the success of their students in the integration in general education. However, their colleagues from general education do not share this sense of responsibility 47 . Many schools of general education lack infrastructures for the inclusion of students with handicaps and routines of communication and schedule of shared work of teachers from general education and teachers from special education 48 .
In addition, the level of support that the novice teachers in special education receive from the school administration and the district is mentioned in the literature as a consistent factor that creates frustration, pressure, and lack of satisfaction and influences the novice teachers' decisions regarding the continuation of their career 49 . The research studies indicate that the novice teachers in special education report that the principals were often seen as lacking interest in the education of students with disabilities 50 .
The class context
The indices with influence on the achievements and difficulties of the novice teachers in special education at the beginning of their path related to their functioning in the class address the daily patterns of teaching, the teacher-student relations, and the availability of resources of time 51 .
The main roles of the special education teachers, as anchored also in law, are to provide adjusted teaching for their students and to build individualized education plans (IEPs) 52 . These roles present unique difficulties to the novice teachers in special education 53 who report that they did not receive _________________ 47 Ibidem, p. 38, [44] [45] R. Swanson, G. Murri Ibidem, p. 59. 52 In Israel individualized education plans are built for every student with special needs who studies in the framework of general education and receives support in specific fields from the inclusion teacher. In the frameworks of special education, whether separate or those found in the framework of general education, a personal curriculum is built for every student in all areas of her functioning (Israel, Special Education Law, 1988 training for the writing of individualized plans 54 and that they lack of materials for adjusted teaching 55 .
The findings of research studies show that the novice teachers in special education have the responsibility for too many students so that they cannot provide adjusted teaching necessary for every student 56 . The students under the responsibility of the special education novice teachers are at a broad and complex variety of levels, disabilities, and situations of functioning, and this range creates difficulty in effective teaching and in the effective implementation of the curriculum and the control of the behaviors. In addition, the novice teachers note, consistently, the lack of technical and scholastic resources 57 , and this does not enable them effective teaching 58 .
The inclusion of special needs students in general education and the laws that were enacted in the spirit of the inclusion approach necessitate knowledge and access of the special education teacher to curricula of general education, to unique teaching methods, and to teaching areas of content learned in general education, which are not familiar to them 59. This entails risk that the students with severe disorders, who need the greatest support, lose significant and critical learning opportunities 60 .
In addition, the novice teachers in special education also note difficulties that derive from the work with students who present complex behavioral challenges and difficulties in the control in the classroom, with which even experienced teachers have difficulties 61 .
The combination of lack of experience, commitment to many challenging tasks, the increase of procedures, processes, and paperwork, the need to provide teaching adjusted to many students with complex and multiple disorders, and the need for work with colleagues from general education, create a load at work for the novice teachers in special education and difficulty in control and planning their time 62 . The novice teachers are torn between critical teaching assignments and onerous bureaucratic requirements. They invest considerable efforts, their teaching time is reduced, and they lack time that will allow them to play a significant part in collaborations with their colleagues, which they greatly need 63 .
These difficulties that the special education novice teachers experienced lead them to feel frustration, stress, and lack of effectiveness at work 64 .
The research outline
The present research study that addresses difficulties of special education novice teachers in their induction year, in different special education frameworks, designed according to a research methodology that relies on the qualitative-constructivist paradigm that seeks to examine reality in its complexity and its multiplicity of facets, and which assumes that "phenomena can be understood only from an internal perspective of those who experience it" 65 .
This research study seeks to put in the main place the novice teachers in special education who work in the three types of frameworks of special education in Israel: Inclusion in general schools, special education classes in general schools and special education schools. However, the research study will also examine the perceptions of policy makers in the field of the induction and special education, by semi-structured interviews, and the documents published by them in the topic of induction, as representing the su- preme rationale of the educational system, so as to further the depth of the research and enable its broader perspective.
The perceptions of the special education novice teachers about their difficulties will examine at three points of time in their first year of work: in the beginning of the school year, by semi-structured interviews, at the end of the first half of the school year, by an open questionnaire, and in the period of the end of the school year, by semi-structured interviews. The choice of these three points of time follows the researches of Fuller (1969) and Fuller and Brown (1975) , upon which this research is based, presenting a theoretical model of three stages that examines the concerns of the beginning teachers.
The various perspectives and the research tools for the data collection will allow to triangulate and thus to present a broad research picture from different angles that seek to complete one another.
Grounded theory is the research method that will be used in the present research study. Analysis of the data will be performed through content analysis that will be constructed inductively, out of the transcriptions of the interviews, the open questionnaire, and the documents. The analysis will provide a complete explanation of the researched phenomenon, which will be obtained by the research participants themselves and which can be generalized and integrated with the theoretical knowledge that described in the literature 66 .
Summary
The article reviewed in short the main points of research studies that address the stage of the entry into teaching, the difficulties of beginning teachers and the difficulties of novice teachers in special education. The article presented the model of the professional development of beginning teachers formulated by Fuller (1969) and of Fuller and Brown (1975) , a model that addresses the concerns of novice teachers. This theoretical model will constitute the base model of the present research study, with its extension following the conclusions of later research studies.
In addition, this article presented an outline for a new research study that seeks to examine the difficulties of novice teachers in special education in the different frameworks of special education in Israel, during the year of their entry into teaching. The differentiation of unique difficulties of novice Beer-Sheva 2010, p. 364, 367, 374; A. Shkedi, Words of Meaning, p. 155-168. teachers according to the different frameworks of special education may contribute to the extension of the theoretical research knowledge about the special education novice teachers, their difficulties in the different frameworks of special education, their ways of coping on the continuum of the induction year. From the practical aspect the study may contribute to reexamination of the perceptions, policy, and translation from theory into practice for the improvement of the tools and the support that the educational system provides to its novice teachers who work in the different frameworks of special education. In addition, the study may contribute to introduction of necessary changes in the outline of the programs of teacher education for special education. These changes will enable the inculcation of knowledge, tools, and skills for the student teachers in their way to the field of education, and thus will give a solution already in the period of training for some of the unique difficulties with which the special education novice teachers cope. These may bring about the retention of the novice teachers in special education and the promotion of students with special needs in particular.
